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Supporting Readers 
Who Are Striving and 
Multilingual Learners



Where It All Began



The Legacy of Illiteracy



Learning to Read



Becoming a Reader . . .



Wide Reading to Build Vocabulary 
and Background Knowledge

High-Frequency Words (Top 100 = 50%)

Phonics (84%)

Because I  learned to read . . . 



My Phonics Journey Continues . . . 



1980s

Thurmont Elementary School
Thurmont, Maryland



Current Projects

Tutor Study

Queens, NYC
Lab Site



NYC Literacy Shifts

Lab school 
and cohort

(Keep the Good, 
Fix the Bad—

based on current research 
AND student data)



Curriculum Surgery



1 Readiness Skills 
2 Scope and Sequence
3 Blending
4 Dictation
5 Word Awareness Activities
6 High-Frequency Words
7 Reading Connected Text

7 Characteristics



Reasons Why Your Phonics                        
   Instruction Sometimes Fails

1. Inadequate or non-existent review and repetition cycle 
2. Lack of application to real reading and writing 

experiences 
3. Inappropriate reading materials to practice skills 
4. Ineffective use of the gradual release model 
5. Too much time lost during transitions 
6. Limited teacher knowledge of researched-based 

phonics routines and linguistics 
7. Inappropriate pacing of lessons 
8. No comprehensive or cumulative mastery assessment 

tools 
9. Transitioning to multisyllabic words too late
10. Overdoing it (especially isolated skill work)

Intentional and Intensive



Summary

ILA website
Free and downloadable

wbny@aol.com



1. Identify What Is Working

Impacting Change





1. Identify What Is Working

Impacting Change

• Name It
• Keep It
• Determine Where to Fold It In



1. Identify What Is Working

2. Dig Into the Shifts (research, the “WHY”)

Impacting Change



The Difference Between 
Information and Knowledge



1. Identify What Is Working

2. Dig Into the Shifts (research, the “WHY”)

3. Focus on High-Impact Instructional Routines

Impacting Change



Examining Instructional Routines





What the Research Says



What the Research Says



What the Data Says



What Is the Shift?

• No more Segmented Blending
(HABITS ARE HARD TO BREAK)

• Create Word Sets for Blending 
more STRATEGICALLY



Blending Lines: Kindergarten
Word 

Chains

Mastery Focus

Differentiation



1. Identify What Is Working

2. Dig Into the Shifts (research, the “WHY”)

3. Focus on High-Impact Instructional Routines

4. Connect the Learning to Materials (implement with Integrity)

Impacting Change



Phonemic Awareness Mandate 

10 minutes per day K-2
Oral ONLY





No More Silo
Reading Task Necessary Phonemic Awareness

Reading (Blending) CVC Words Oral Blending at the phoneme, 
or sound, level

Writing (Spelling) CVC Words Oral Segmentation at the phoneme, 
or sound, level

Recommendations:
• Look at your bank of activities. How do they connect to your reading 

and writing/spelling tasks?
• Which activities do ALL your students need? (whole group)
• Which activities do SOME of your students need? (small group)



Which Tasks and What Grades?

Must match phonemic awareness tasks to 
reading and spelling demands.



What About Print?

Connect phonemic awareness and print.



What About Print?

How we spend our 
instructional time matters.



        Hot Topic

New Fact Sheet

• Begin phonemic awareness instruction 
right away and focus on the phoneme 
level. You can skip over the phonological 
sensitivity activities.

• Combine this instruction with 
letter/grapheme work and handwriting.

• Focus on the level appropriate for the 
student’s needs—whether a beginning 
reader or older reader who needs 
instruction.

New Fact Sheet! 
Building Phoneme Awareness



s a t

Phonemic Awareness: 
Oral Segmentation

Model

Connect
Sound to Letter 

Sound/Elkonin Boxes

Combining Sounds and Letters



Recent Research

10 minutes per day K-2
Oral ONLY





New Study

After 10 hours of oral only 
instruction effects declined. 
However, with letters effects 

continually increased after 16 hours.

“Phonemic awareness is a byproduct of 
learning to read and spell and is built and 

improved while learning to read and write. 
It is not a separate thing.”

NYC: 10 min/day; 50 min/week . . . 
Done in 12 weeks

Phonemic Awareness Embedded



Time Lost

What We Are Doing
KINDERGARTEN Keep first half of year. Cut second half of year to 5 minutes. 
        Focus on high-impact, high-need skills. Use extra time for encoding.

GRADE 1   Cut to 5 minutes. Focus on high-impact, high-need skills. 
    Use extra time for encoding.

GRADE 2   Assess students at beginning of the year to determine the need. 
    Provide phonemic awareness support during small group time to those 

   needing it. Use extra time for encoding.

KINDERGARTEN 750 minutes. 12.5 instructional hours.

GRADE 1   1,500 minutes. 25 instructional hours.

GRADE 2   1,500 minutes. 25 instructional hours.



Encoding

Decoding Encoding



Spelling Tells Us So MuchEvery Phonics Lesson 
Must Include Encoding

Encoding is not simply a first step to writing; 
it is a vital but underappreciated route 

to reading.
      (Herron & Gillis, 2020)

It is easier to decode a word that has 
previously been encoded.

      (Herron & Gillis, 2020)



1. Identify What Is Working

2. Dig Into the Shifts (research, the “WHY”)

3. Focus on High-Impact Instructional Routines

4. Connect the Learning to Materials (implement with Integrity)

5. Apply to In-Class Work and 
Provide Feedback
(pacing and # of words
read and written)

Impacting Change





How It’s Going . . . 
• Warm-Up Review: Improved Pacing and Engagement, 

2 minutes (students taking more ownership—less parroting)

• More words blended in less time to increase practice
 EXAMPLE GRADE 2
   SEPTEMBER: 4 words in 20 minutes
   NOVEMBER: 19 words in 10 minutes
  JANUARY: 20+ words in 6-7 minutes

What’s Still Missing . . . 
• Reading of connected texts MUST increase



1. Identify What Is Working

2. Dig Into the Shifts (research, the “WHY”)

3. Focus on High-Impact Instructional Routines

4. Connect the Learning to Materials (implement with Integrity)

5. Apply to In-Class Work and Provide Feedback

6. Continue to Refine Practices (set smaller goals)

Impacting Change



My 2 Big Concerns

• Not enough 
decodables



Why? It’s All About Fluency

Letter Level

 

• Letter-Card Warm-up
• Handwriting Fluency

(handwriting feedback and
articulation support)



Why? It’s All About Fluency

Letter Level

Word Level

 



Blending Lines: Kindergarten
Word 

Chains

Mastery Focus

Differentiation



Why? It’s All About Fluency

Letter Level

Word Level

Connected Text Level
 



My 2 Big Concerns

• Not enough 
being done 
with the 
decodables



Decodable Text Must Be More Impactful 

Differentiating Phonics Instruction for Maximum Impact, Blevins (Feb. 2024)



Read and Focus on 
Modeling Decoding



Introduce the Skill 
(including Handwriting)

Model Blending

Teach High-Frequency Words

56

Before Reading



What else?



Build and Reinforce Vocabulary

habitat

Preteach 1 word “about” the story and reinforce 
during and after the reading.



Define/Example/Ask Routine

explore

Elevate the conversation and 
language in classrooms



Provide Corrective Feedback

Options for Reading

60

During Reading

• Whisper read
• Choral read
• Echo read



q      Point to missed sound-spelling.
q    State spelling and sound.
q    Have children repeat.
q    Have children go back to the      
    start of the word and blend again.

Provide Targeted Corrective Feedback



• Model when multiple spellings 
of a sound are introduced (e.g., ea, ow)

• Statistical awareness of spelling patterns
• Flexible use of phonics and 

syllabication skills

breakfast

head
dead
bread

Mispronunciation Correction

Set for Variability

RECENT OBSERVATION
Lesson Focus: ar, are, air, ear
What’s the r-controlled spelling in compared? 

Link to spelling/dictation work

FLEX IT!



q    Whisper Read 
 (circulate and listen in)

q    Choral Read 
 (read together)

q    Echo Read 
 (provide extra support and/or model an 

aspect of fluency)

Options for Reading

Orthographic mapping

SLOW!

Requires more fluency

Levels of Support: Echo, Whisper, Partner, Choral



q Use the pre-taught Tier 2 
academic word.
q Address other vocabulary words.
q Address morphology (prefixes, 
suffixes, roots, related words).

Continue Vocabulary Work

DROP-IN VOCABULARY
Vocabulary
roar, chores, mended, polished, fled, forced, 
scorch, soared, snort, brave, deed, pride

Morphology
-ed, roar/roaring/roared (3 sounds)
uni- (uniform) (use as springboard)



Reread to Build Fluency

Focus on Comprehension

Writing Follow-Up

Word Building

Dictation

After Reading

Encoding

Encoding

Encoding



1. Focus on word with new phonics skill.
2. Prompt students to find detail and 

support with text evidence.
3. Ask higher-level question.
4. Make Inference.
5. Connect to students’ lives.

Focus on Decoding and Comprehension

What would you like to explore there?

Develop Early Reading Behaviors

Opportunities for Modeling: 
Go Beyond Just Checking Comprehension 



One day, Pam rode in a train.
She paid a lot for it.
She went to see a museum.
She had to wait in a long line to get inside it.

Sentence Comprehension
Develop Early Reading Behaviors
• Address Propositional Density
• Address Phrasal Chunking

Where? Why?

Syntax
Text Cohesion

Can do while 
reading to check 
understanding.



Pam   ran.
Who?   Do/Did What?

Pam  ran  to the bus.
Who?      Do/Did What?  Where?

Deconstruct Sentences



Sentence Comprehension

The girl went  _____  _____
       Where?  When?

 _______.
Why?

Quick Write/Gist



The boy ran.
The boy ran (where?).
The boy ran (where?) (why?).

Start with (where?) to turn from “oral” language to “book” language.

(To the park), the boy ran.
Turn into a question.      Combine sentences.

Did _________?     (and, because)

Construct Sentences



Writing About Decodable Texts

Write to Deepen 
Comprehension

• Word banks
• Sentence Starters (EL) and 

Paragraph Frames (reluctant writers)
• Revisit to Revise (link to writing goals)

Write About Decodable Texts



1. Write story retelling 
or extension.

2. Use characters 
in a new setting.

3. Write what you learned.

SENTENCE FRAMES or 
SENTENCE STARTERS
For English Learners
The girl went to _______.
She saw a ________.
In Spain, she __________.

Add Writing to Follow-Up Work

Word Bank
(Enrichment, Decodable & HF Words)

Paragraph Frames for Students 
Needing More Support

Revisit and connect 
to writing goals.



Retelling Frames (Oral and Written)

The girl went to _________.
Then she ______________ .
After that ______________.
At the end ______________.

SYNTAX TO CHECK COMPREHENSION
Can connect to story read to check understanding: 

The girl went (where?) (when?) (why?).



Let’s Read Again (Whole Group)

Monday: whisper read/choral read/echo read

Tuesday: partner read

Wednesday: independent read 
    (find words with spelling patterns)

Thursday: independent read 
    (writing prompt)

Friday: take home

Focus on Fluency: Whole Group
We Need MORE Decodables



Partner Rereading (Independent Work Time)

Monday: Reread Books 9 and 10
Tuesday: Reread Books 7 and 8
Wednesday: Reread Books 5 and 6
Thursday: Reread Book 3 and 4
Friday: Reread Books 1 and 2

If available . . . 
Replace with a new text to read focusing on previous skills or 
create 10 sentences for students to read. 
Post them. Partners take turns reading, then signing their names at the 
bottom (for accountability).

Focus on Fluency: Independent Work



Lack of fluency = 
Lack of motivation to read = 
Fewer words read = 
Smaller vocabulary = 
Limited comprehension

Don’t Forget About Fluency

Embedded Repeated Reading Routines



Listen to Students Read

Reading Observation FormTo replace Running Records



Powerful Practice Tool

Initial Application

Fluency Building

PLUS: Complex Text Read Alouds 
to Build Vocabulary & Knowledge

Improves Spelling

Dynamite Decodables
Benchmark Education





Word Building and Dictation

Follow-Up Encoding Work

a ds

a dm

Differentiate It
rain
train

training
retraining

take
taking

retaking
mistaking

move
remove

removing
removable

happy
happily

unhappily
unhappiness



Principle 1: Phonemic Awareness (Oral Segmentation)
 
Principle 2: Phonics and Handwriting Fluency 

Principle 3: Print Exposure through Decodable Texts 

Principle 4: Daily Spelling and Writing Activities 

Principle 5: Focus on How English Works 

Principle 6: Assessment and Differentiated Supports 

6 Key Principles of Spelling Instruction 
During Phonics Lessons



✓

am, man, sad

Other Differentiation Tools: 
Evaluate Student Writing

✓

on, hop, lot

✓

✓ run, sun, but

stop, sled, step



Cumulative Spelling Sentences

Grade 1

Built-in Review

Code by Spelling Error



Rich Instructional Conversations

No English words end in the letter v. If you hear 
the /v/ sound at the end, you must add an e. 
Connect to give, live, love, glove, above.

Connect to do and who.  (Confusion: go, no, so)
Contrast with two and too.

Connect to done and once.
Contrast with won.

Connect to should and would.
-ould spelling pattern, silent “l”

Discuss reversals was/saw.
Highlight a for /u/ and s for/z/ (is and has).

Read-Spell-Write and these conversations increase likelihood that students will correctly spell these words.



What to Look For Checklist. . . 
q How much time during each phonics lesson is devoted to 

encoding/spelling each day? How can we increase that?

q Are students engaged in dictation, word building, and writing 
about decodable texts throughout the week?

q Are students given time to share observations about how English 
words work? 

q Are teachers evaluating students’ writing to adjust spelling needs?

q Is the spelling work differentiated to meet the wider range of 
student needs? 
 



Putting It Altogether



NEXT Important SHIFT

Differentiated
(pre-planned based on data 

and observation)

Adaptive
(on-the-fly teaching moves)

 



1. Identify What Is Working

2. Dig Into the Shifts (research, the “WHY”)

3. Focus on High-Impact Instructional Routines

4. Connect the Learning to Materials (implement with Integrity)

5. Apply to In-Class Work and Provide Feedback

6. Continue to Refine Practices (set smaller goals)

7. Give Ourselves Grace

Impacting Change



It is an honor and responsibility to give 
the gift of reading to children.

Thank you for all that you’re doing!

wbny@aol.com


